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ABSTRACT

Thic paper presents a system for synthesizing the
educational objectives of infant curricula and illustrates the
procedure by revieving the synthesis of several specific objectives
of the Carolina Infant Curriculum. Five sources are used in the
synthetic process: (1) consumer opinions, (2) developmental theory,
(3) developmental facts, (4) adaptive sets, and (5) higherisk
indicators. Examples are also given of the analysis of curriculum
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Synthasizing Fducational Objectives for Irfant Curriculal

Joseph J. Sparling? _

Curricula for children from birth to 24 months of age are few and recent.
The need for a systematic method of synthesizine curriculum objectives for
our voungest learners is evidert in the minimal information on the sources and
validitv of goals or ohjectives presented by the few existing infant curricula.
This paper will present a system for synthesizine (and likewise analyziang or
rationalizing) infant curriculum objectives. The system will be : iustrated
vith examples from the Carolina Infant Curriculum Project, a thecry-based in~
fant curriculum currently under development and evaluation.

Theoretical framework. The present system for synthesizing curriculum goals

has its origins in the theoretical position presented by Ralph Tyler in 1950 and
later elaborated by others. Within this framework, curriculum objectives are
seen as the product of the interaction of a number of sources or factors.

(These factors are the learner, the society and the subject matter according to
Tyler's original formulation.) The present formulation expands and restates the
interacting sources as 1) consumer opinions, 2) developmental theory, 3) devel-
opmental facts, 4) adaptive sets and 5) high risk indicators.

The five sources from which this system synthesizes curriculum objectives
are pictured on Chart 1. The first source of curriculum goals is corsumer
opinions. Parents and very voung children are of course the consumars of the
infant curriculum. Through interviews, the hopes and aspirations parents have
for their children may be determined. In addition to interview questions, the
Carolina Project uses photographs to present clear options through which parents
may express their opinions or value judgements. Without this knowledge a project
might proceed down a blind alley, producing a program that would in the end be
rejected by the public it seeks to serve.

The second source for deriving curriculum goals is develsopental theory.
For most infant curricula the theory is largelv that of Jean Piaget selected for
its cognitive emphasis and comprehensive are coverape. The theory can he pic-
tured as a ladder. On any rung of a ladder, one can look backward to see how
the current status was arrived at or forward to see which steps are next. The
theory helps the curriculum developer do just that.

The third source, develormental faets, acts as a hackaround asainst which
the developmental theory is viewed. These facts are in a certain order but are
not related to each other in the wav the components of a thearv are related.

1This vork was supnorted in part by the National Institute of Child Health
and Human Newvelopment, Grant Mumber HD-03110

2Joseph J. Snarling, Ph.D., is Aszsistant Profesanr in the School of Fducation
and the Franl Porter firaham Child Nevelonmeni Canter in the Umiversity of Vorth
Carolina, Chapel Hill, YNorth Carolina 27514.
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Chart 1

Five Sources for Svnthesizing Curriculum Goals
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Nevelosmental rfacts vrovide a grent amount of detail with which to sus»nlement.
the developmental theorv. Ia this proj-ct, facts have heen gleaned Fram 30
sources, including Ravlev, Ruhler, Gesell, Lennaherg, Mcfarthv, Shirlev and
others. The facts are arranzed in four hroad areas: languace, motor, social/
enctional, and cognitive/perceptive. Most of the spacific curriculun anals
and activities relate to more than one of these broad developmental areas. To
illustrate this, activities from the second through the fourth months of 1ife
are cross referenced with the four developmental areas in Appendix A.

Of all the sources of educational objectives, the most important may bhe
a’zotive sets. This is especially true for the Carolina Infant Curriculum
since it is created with the implicit purpose of chanzing or enhancing the adap-
tive sets of the infant. The child with strong adaptive sets has the tendency
to move forward (for example, to explore rather than withdraw, to persist rather
than give up easilv). Therefore, adaptive sets can be thought of as that class
of behaviors which predictably generate age-annropriate success. More simnly,
adaptive sets are "winning strategies'” and are shown as an arrow moving along
the ladder. The process of selecting statements of adaptive sets for this
project, it should be clear, relies on professionally informed value judgements
as well as relyine on research findings. Since value judgements exist in any
process of selection of educational obhjectives, the Carolina Infant Curriculum
Project attempts to control this bias by making it overt and subiect to exanina-
tion. TFor example, the following are amons the statements of adantive sets in
this project. All of these behaviors can be thourht of as bheing exhibited to
an age-appropriate degree with extensive use desired by age 24 months;

Uses adults as resources

Controls his immediate environment

Uses both expressive and receptive language extensively

Detaches self from mothering adult and exnlores independently
Fxhibits high attention behavior )
Responds frequently with positive approach to new object or person
Fasily adapts to changes in environment

Executes multi~-step activities

Anticipates consequences

10. Fxplores extensively with the distance recentors

11. Uses cooperative behavior

12. Uses basic sharing behaviur (showing, givine, pointing)

13. Generates specific instances of a behavior by guidance of a genaral
rule

VOO NINN W N
Ll

The final source of educational ohjectives is an awareness of high-rish <n-
Jieators coupled with an effort to eliminate thesa. These indicators are seen
as asterisks or "warnina signs" along the developmental continuum. To a suhstan-~
tial dezree the high risk indicator behaviors are the mirror imaze of the adantive
set behaviors. That is, the class of behaviors called hizh risk indicators could
be thoucht of as maladaptive sets, or perhips "losina stratesies™. Since manv
infant eurricula are desigped esnrecially for children vho ave at hich risk of de-
volommental retardation, and since research is beciuning to document some of the
behavioral deficits vhich high-risk children cnasinteatrls develop, these deficits
(hore called hich-risi: indicators) can be anticipated tiromnsh educational ohiec~
tives which aim at earlyv preventive nmoasures.

w
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Tn anv use of the present svatem of synthestzinz cducational objectivey,
detailed lists of facts and information would he comviled under each of the
five "source areas" and perhaps arranjed on a large wall chart. Sinca these
five areas are thought of as interacting sources, all Five are utilized in the
svnthesis of each educrtional objectiva. By unitine a piece of information
from each of the five areas, a sincle educatlioral objective is created. ™his
process is illustrated throuzh a specific example in the following section.

Method. The five source areas were first shovm in relationshin to e»ch other in
diagramatic form. Chart 2 shows a reduced version of what these five areas
might look like on a "working chart". The source materials ror a sinzle objec~
tive are identified bv pinnointing on the vorking chart some bit of information
in each of the source areas. :

For example, in creating a single cu ¢icalum ohjective the Carolina curri-
culum team pinvoiats, under esnsyurar opinic. 3, the parents' desire that their
children prow up to be curious about things (See * Chart 2.) From adavtive
se?s the tendency toward intellectual explorucion is identified as a desirable
set related to curiosity and is seen especi»lly to involva the use of the aves
and the ears (the distance receotors). Vexi, the tendency of infants from a lower
economic bagkground to spend less time (than more advantaged infants spend):
visually focusing on objects in their immediate envivonment is pinpointed as a
possihle Aigh-risk imdizator. From Piaget's developmental iheory the period from
one to three months of agze, called the Stage of Primary Circula- Reactious, is
chosen and marked. During this time the infant is building simple hehavior nat-
terns - things he does with his body - that are repeated over ani over. These
simple Primary Circular Reactions hecome the buildine blocks fo» early goal-
oriented behavior and problem-solving behavior which occurs in the 4th throuzh
7th months. “hat particular behavior might the infant be able to repeat over
and over that would increase his curiosity about the world around him and that
would be useful to him later in goal-oriented behavior? From the many possibi~
lities, the curriculum team pinpoints the infant's tendency at two months to hold
his chest and head up when lying on his stonach. This is a dzvelormental faet.
Of course the two-month infant does not hold his head and chest up very high or
for a very long period and he may not use this behavior as a means of extensive
visual exploration, so the curriculum will aim toward increasing this infant he-
havior,

The curriculum objective synthesized from these five sources can be stated
in its simplest form: "The infant will increase headliftine behavior vhen lving
on his stomach." This behavior (headlifting) is a Primarv Circular Reaction which
is useful in exploratory behavior involwing the eves and ears. (That is, head-
liftine gets the infant into n position where he can hear and sce things better.)
Fe will learn that this is a rewarding nosition because of the interesting sirhts
and sounds that become available to him. Later, the infaat vill use his hend-
lifting bahavior more readily as a means of seekina informatisn when he becins
his first goal-oriented behavior in the 4th through the 7:h month.




Chart 2

Five Source Areas for Gurriculun Goals
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Consumer Opinions
I want my child to he calm a part of the time.
*I want my child to be curious about things.
I want my child to do things early.

Adaptive sets

Controls his irmediate environment (rather than remaining powerless)
*Explores with distance receptors (rather than depending too exclusively
on taste and touch)

Uses language in association with actions or objects (rather than opera-
ting in silence)

High Risk Factors
*Exhibits low attention behaviors: visual fizxation time, vocalization,
heart-rate changes to novel stimuli.
Responds with excessive withdrawal to new person or ohject

Develovmental Theory (1 - 3 mos.)
Piaget Othens
*Stage of Primary Circula: Trust denends not on
Reactions (circular reaction quantity but quality

is series of revetitions of

of maternal relationship

sensory motor sequences)
(1) actions centered on
child’'s own body (2) re-
peats happy accident over
and over (3) "accidental”
becones consciidated into
a schema.

Developmental Facts (1 - 3 mos.)

Soetal/Friotional
turns head to speaking
voice
quieted by voice or music
pulls clothes over face in
play
brings hands together and
watches them

Lavnunae

achieves control over
volume of sound

vocalizes when snoken to
or smiled at

gives vocal exnression to
feelinpgs of nleasure

babbling berins

(Erickson)

Mothers must he ahle to
represent tn child a
deep conviction that
there is meaning to
what they are doing
(Erickson)

Motor
can push or hit ohjects
but may miss

*wvhen on stomach holds
chest up
carries object to mouth
reaches for daneling ring

Cogittiva Ternanting
inspects hands
anticipatorv mevemonts to
lifting
searches with eves fo* scunds
prefers picturs of hymin “hce
to pattarn or plain
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U'sing their "novledee of bahies, the tean devisas a curriculun activity
or vroduct o elicit the hehavior specified in the obhjective. In the examnle
of the headlirtine objective, the team devises a product (a special pillow,
described in Appendix B) which hv supnortine most of the wveicht of the chest
makes it ensler for the irfant to 1ift his head. The hisher the chest ls
raised, the shorter the arc throush which the head must travel in the head-
lifting process. The pillow is shaped with a low middle and with hirh ends
so the infant will aot roll off. It is stufféd with newspaper so that its con-
tents can be thrown away and the nillow case washed if the infant spits up on
ic. A mirror is positioned so that whenever the infan: raises his head he
sees his image. Principles of learnine indicate that if something interesting
or rewarding happens when the infant raises his head, he will he more likely
to raise it acain. Seeing moving imapes, especially a face, is probably in-
teresting for most infants.

Data. Any set of infant curriculum goals or objectives derived from this sy=-
stem micht be evaluated at a number of points durins the curriculum develop-
ment process. In the early stazses of curriculum development the ohjectives
micght be reviewved by a panel of professionals in infant develovment and/or
education. These professionals would provide an outside verification that

the objectives form a reasnned and articulated proeram of infant stimulation.

In the final field testing stage of curriculun development and evaluation,
success on specific curriculun activities might be related in a correlational
sense to some external criteria (perhaps item or subscale scores on the Ravley
Scales). Between these earlier and later evaluation strategies many interme-
diate opportunities exist for gatherine data which bear on the curriculum goals.
The remaining parasraphs of this section provide several exarples of interme-
diate data drawn from the formatjve evaluation of the Carolina Infant Curricu-
lun.

NData are collected by hoth the teacher and an observer in the formative
evaluation strategy of the Carolina Curriculum. Data forms are ffllad out
when an item is first used with a child and acain approximately two weeks later.
The population of children is a high-risk group of infants and toddlers in a
research day care program. Five areas of information are graphed as percentages
for each curriculum activitv and entered into the decision to acceot, modify or
reject the objective and/or the activity. Typically, a 75% performance level
on four out of the five areas is taken as satisfactorv evidence for acceptine
the objective and activity. (The five data areas are defined in Avpendix C.
Also included in this arpendix are the complete data collection forms.) In
the first example an activity and objective were accepted, in the second they were
rejected, and in the third examnle an activity and objective ware "sent back
to the drawing board" for modification. (The teacher-and-parent guidesheet
for these activities are provided in Appendix B.)

The simple activity "Yolding the Baby for a Retter ook at Thinrzs" was used with
13 infants at an averan2 ace of 2.6 months. Tie ohjective was "to inerezse hoad-
i1iztine and looline hehavior vhen the infant is h=1ld nt the shonlder pocitinn."
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Teachers sald that 75% of the infants were doing better after approximately
two weeks experience with this activity. Indeed this is verified by the ob=-
server's timing ¢f chanped behavior. In this case the tarzet hehavior was
"a headlift rlus visual attention to immediate surroundings.”

:rt Table 1 about here

This behavior increased 1057 over the two week period from an average of 53
seconds to an average of 1() seconds. Observations of the teackars' behavior
showed that the activity and poal were clear since implementation was

rated as success‘ul 972 of the time. During only 61% of the sessions did the
observer rank the teachers' language as adequate (i.e. "Talked to child during
most of the activity" or '"Talked to child almost constantlv"). While the goal
is for a 75Z rating in language on most activities, this lower percent makes
sense since the infant and adult are not necessarily facing each other during
this activity. Lanruage stimulation is certainly of less importance in this
activity than in most others. Finally, 1007 of the teachers who used this
activity expressed a positive opinion of it. Since the puideline of a 75%
rating in four cut of the five data areas was met, the activity and goal were
accepted into the curriculum. It should be stressed that the decision-making
process depends heavily on informed professional judgement, and that additional
observations may justify overriding the guidelines in specific instances. It
should also be clear that the process being described here is formative evalua-
tion (which provides information to help the progsram develoner make decisions)
and not research (which tests the validity of hypotheses).

A second activity "Choosing Retween Big and Little," used with 8 infants
of an average age of 10.8 months, presented a less positive profile. The target
behavior observed for change was "to pick up the requested member of a large-small
set of two items.”" Even though teachers again said 757 of the infants were
doing better after 2 weeks, the teacher judgement was not confirmed bv the number
of correct choices counted by the observer (Table 2). In fact, there was no
increase in the infants' average number of correct choices of the big and little
objects. It would appear from the implementation (79%) and lancuare ratings
(947) that the teachers were using the activity satisfactorily.

Insert Table 2 about here

The clue is perhaps in the 607 positive teacher opinion of this activity.
Teachers probably disliked this activity hecause it was too difficult for many
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Table 1

Holding the Baby for a Better Look at Things

-y -
160 % v -
° [ ] ® 9 PY ° °
[ ] ® ®
° ® ° °
® ° °
. ° .
! [ °
15 n§’ - St el 2 l::i”'!::i-:‘) ;'|‘:? :1 afthet el I " Nl C : . ) .' ‘- .
i i &]f‘i IR b Lo S |

W
'1 il
508 ;5':" Il l“rl]hI:Hil lih!‘l o thl“illl"l]
O '!r‘n il !I ||; q

ik ”} Ilh

!:1. ’,t I

|h“il il l“”i!] |
hhmlg |

i‘llll '!i“ |!| !”I\i{ i
Wi
e i Hll:l I”” | 'I”l{llh"i:“'-
il il

H . ,)‘\H

i“| .

Success Cange Implemen- Language Opinion
tation




gEST COTY R P f5LE

Table 2

Choosing Between Big and Little
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children. As a result, they may have "gone through the motions" of teaching
it without that special eathusiasm that is a necessary part of any activity's
success. The activity and goal were rejected from the curriculum for this
age level. '

A third activity, "Helping the Baby See Talking," (Table 3) was not
rejected even though it also had two very low points on its profile.

Insert Table 3 about here

The target behavior observed for change, which was "duration of attention to the
talking face," actually decreased slishtly. This, coupled with an only 50%
rating on Teacher Implementation, suggest that the goal and activity have not
yet been tested adequately. Fven though teachers were generous in reporting

a positive opinion of this activity, informal comments suggest that they

may feel that it is too contrived or artificial. Another possible problem

may relate to the fact that the infants involved in this activity were an
average of 5.1 months old. The activity was intended for somewhat younger
children. These ambiguities suggest that the activity be modified and
evaluated again rather than be rejected at this point. The relative importance
of the source material in this particular curriculum goal also suggests that it
not be easily rejected.

Feedback which aids in the on-going decision making process is essential
to the curriculum developer. By making informed decisions while the goals
and activities are in a formative stage, the developer can move the process
forward through a series of small corrections with less chance of any large
surprises at the end of the road.

Conclusions. A systematic method of synthesizing curriculum objectives

can contribute significantly to the infant curriculum development process.
Not only does a systematic method aid in the production of goals, it provides
a reference point against which to interpret evaluation data. The emerging
area of infant curriculum development provides a new and fruitful opportunity
to re-examine the process by which curriculum objectives are created and/or
analyzed. The usefulness of the system presented here is being demonstrated
in the development of the Carolina Infant Curriculum.

Fducational importance. The major significance of this systemn of synthesizing
infant curriculum objectives is its use in translating some of the knowledge
we already have into useable and accessible program materials that can reach
many infants. Tt is not enough to do basic research on developmental retarda-
tion or to provide demonstrations of helpful programs for children. These

two activities (representing new knowledge and practical application) must

be supported dy an effective "curriculum production machinery'" if they are

to reach a wide audience of children.

10
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Table 3

Helping the Baby to See Talking
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Appendix A

Selected Curriculum Activities Cross-Referenced ith

The Four Rroad Developmental Areas
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PROPPING THE BABY SO HE .CAN SEE BETTER

NRE LY 27 RS
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3¢ ADULT: Place the infant on the pillow so he is on his chest. Be sure his arms
are in front of the pillow. Watch him carefully and help him if he
slips. Rest him by turning
him onto his back. Put some
toys itn front of him for him
to see and play with. Or
put him in front of a mirror
so he can see himself.
Talk about the things he
can see.

-—— -

of INFANT: At first the infant will not
hold his head up very long
and will need to rest after
a very short time. Later he
will hold it up longer. He
will push with his legs at
the same time and roll over
sideways.

LTy
3

* EQUIPMENT: Prop pillow
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* GOAL: To help the baby hold his head up so he can see more. To help him use
his hands better when he is on his stomach.

& USES: The baby will be happier if he is able to look around and see more things.
Later, he will need to have good head balance when he is on his stomach
so he can crawl.
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HELPING THE BABY TO SEE TALKING BEST COPY AVAILABLE
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3 ADULT: Hold your baby with his head cupped in your hands go that he com see
your face and lips. Lean toward him and make some sounds like
"2hh - ahh", "OO", neeen’
"a-m-m-m", "p-p-p-p". Give
him time to make his own
sounds. When he makes a
sound by accident or in-
tention laugh, pat, and
praise him. When he is
older hold him on your
lap facing you.

8K INFANT:  The baby will watch your
face and lips, may smile
and will enjoy the game :
but may not at first make .
any sounds. Eventually . N
he will begin to imitate.
He will be able to accurately
repeat the sounds. He will
be pleased with your atten- |
tion and will smile at your

praise.
e, WY Y e e S Sy e
*GOAL: To teach the baby that sounds and mouth movement can go together. To get

him to watch your face when you talk.

S uUsrs: The baby will need to know how to make mouth noises so he can talk.




CHOOSING BETWEEN "BIG" & “LITTLE" BEST COPY Auan ARLE
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3K ADULT: You should hold the child on your lap and show him the two objects.
Use the words "big" and "little” over and over but do not use too
many other words. Let the child handle to see the differences in
weight ete. in "big" and "little". (Sets not in use are out of sight)
After talking and handling you should say something like "Give ma
the big one". If the child chooses the wrong one, move his hand to
the other and say "This is the big one". The game is over when he
acts tired.
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K INFANT: Infant will respond to your
interest in the objects and
will begin to understand when
asked for big or little. Say
"good, that's the little cne."
He may smile and chatter. His
trust in himself is very easi-
ly built with praise.

AR d LR 1 F Koy LS .
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ok NOTE: It is best not to use things
which rattle or make a noise
or are too pretty because he
should notice size difference
only.

&k EQUIPMENT: Two balls (spoons, sticks, blocks) alike except for size.

- | -
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& GOAL: To show him that words go with sizes of things.

& USES: The baby will need to know the right words to talk about things he
notices.
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HOLDING THE BARY FOR A RETTER LOOK AT THINGS BEST COPY VAt RBLE
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& ADULT: Hold the baby to vour shoulder. Keep your hand near his head but Zet
rim support kis own head for a few seconds. Do this often when you
pick him up. Sit or stand so he sees something pretty over your shoulder.
Talk to him and stroke him as you hcld him. Another person could stand
behind you and talk to him.

3% INFANT: The baby will hold his head steady for a moment then it will drop back
to your shoulder. He will soon be able to hold it up longer and longer.

S EQUIPMENT Picture or any colorful object.

UWWWHY S{miimpn e for ot = | ot [ | G e am [ e e o [ 0 () | | o [ 0 e o o o e e e | { e o e
*GOAL: To give him something to look at so he will want to hold his own head

up. )
e USES: The baby needs to be able to hold his head steady before he can learn

to sit alone.




Anpendix C

Definitions of Five ¥ey Data Areas

- * L d J
ol Definition

1. Success Ratine on a 5-point scalel by which the
teacher iudged increases or decreases in the
child's skill over a two-week period.

(Data iten #7, Forn 1).

2. Change An objective measure (tined in seconds by an
observer) showine percentage of change over
two weeks in a child bhehavior related directly
to the curriculum objective (Data item #16,17
or 18, Form 2).

3. Implementation Rating on a 5-point scale by which an observer
judges the degree to which the teacher followed
the instructions for the curriculum item (Data
item # 12, Form 2).

4. Language Rating on a 5-point scale by which an observer
reports the amount of time the teacher talks
to the child (Data item # 6, Form 2).

5. Opinion Revort by the teacher (on a S5-point scale) of
her own subjective feeling for the curriculum
activity (Mata item # 1, Form 3).

lOn each 5-point scale the percentage of ratings that occurred on the top
2 voints of the scale were computed. Thus a 75” on "Success' would mean
that for all children, teachers ranied 3 out of 4 on either of the ton points,
in this case, '"Does the activitv rnuch better and more auicklv" and "Noes hetter
than vhen he began, but not as well as he could." (See data forms 2 and 3 for
wordine on other scales.)




Child’s LAST Responsc to ‘etivity Form 1
p:—c} (‘_r"_“‘! -‘v‘f'!?’ﬁn!F
Child's Vamo

Nata Column
1. Time sinca Inst foedine (check onc) 39
&) N=15 minutes (4)___ 61-90 minutcs (1 1/2 hours)
(7 1630 minytos (3) 01-120 nminutcs (2 hours)
(3) 31-45 riinutcs (2) 2-3 hours
(<) LH=-60 minutes ) over 3 hours
2. Stato of child at beeinninpg of activity 31
(%) Jlart active
(& ‘lore innctive
(%) Drowsy ( disintercstad Yored)
(2)_ Fuesy
(1) Crvine
3. Statoe of child at ~nd of activity 32
(%) Alovt 2ctiva
&) 2lirt ia~ctive
(3) vowsy ( disintcrested  borcd)
(2) Fussv
) Crving
(®) saleep
4. Taaerncoss of child to participatz in activity 33
(&) RP2a1n irmediately
(2) Rcrman slowly but indorondantly
(1) zran slatly with cncouraszmant
") Pi? not biain or oarticipate
5. <Child’s omotional rosponsce to activity 34
(3) Positive (smilc?, coood or habbled, showad Adclight)
(2) ogtval

(1)___7-estive (boeame fussy, ericd, actively avoided materinl)

6. .ppropriarcncss of this activity, for this child, at this tirme 35
() “uch too difficult
(5)___ oo difficult
3) Just abhut right
(2) T20 Snev

n fuch too znsv

7. 't chanecs, if any, have you observed since the child first 36
sxpoericrced this activiey?
(5). Jocs th: activity much bettor nnd more auickly

(%) No-5 better than whon he baiean, but not ns wiil as he could
(3) Jozs slichtly better than whin he bhoenn
() "9 ckanez in lcovel of skill and inteorcest

c68s skillful than when ke %2mnn

()




LAST Observation Form 2

Data Column
Child's “‘ame
Teacher 18
¥Name and “Mumber of Activity 19-21
Todav's Nate 2%-33
Vumber of times activitv utilized 34-35
l. Time of day (chack one) 83
(6) 10:21-11-00 a.n. (1) 3:01-4:02 p.m.
(5) 11:21-12:20 noon (%) 4:01-5°15 p.m.
(4) 12:91-1:097 p.m.
2, ctate of child at heginning of activity 64
(3) Alert ~lus gross motor activity
(4) Alert without gross motor activity
(3) Trowsy ( disinterested bored)
(2) Fussy
(1) Cryine
3. State of child at end of activity 65
(5) Alert plus gross motor activity
(%) Alert without gross motor activity
(?) Nrowsy ( disinterssted bored)
(2) Fussy
(1) Crving
(0) Asleep
4. Facerness of child to participate in activity &6
(3) ncean immediately
(2) Segan clowly but independently
(1) Beran slowly with encouraearcat
() D14 not begin or participate
S. Child’s emotional response to activity 57
(3) Positive (e.g. smiled, cooed, or babbled, showed
delight)
(2) ‘autral
1) Yerative (c.2. became fussy, cried, activelv
avoided matcrials)
6. Amount of lanfuare used by teacher 68
(5) Talked to child almost constantly
(%) Talked to child durine most of the activity
(3) Talked to child durine half or less of activity
(2) Talke! to child infrequently
(1) o talk
) Talk is not anpropriatc to this activity




19.

11.

13

Data

Column
Varioty of laaguace used by teacher 69
(3) Creat Variety (fl:xibkle, varied, rich vocabulary,
repotitions used for cmphasis only)
(2) Moderate variety in language
(1) Little variety (consists mainly of repctition of
one or two phrases)
(G)) Talk is not approoriatc to this activity
Amount of vocalization (and language) hy child 79
(5) Vocalized almost constantly
(4) Vocalized durine most of activity
(3) Vocalized durine half or less of activity
(2) Vocnlized infrequently
(1) Yo Vocalization
Variatv of vocalization (and lanruage)by child 71
mich varicty lirctle variety
(8) (7) tords (may also include
lalling, echolalia, bab-
bline, ete.)
(%) (5) Lalline (mav also include
babline, cooing, chuckline,
but no words)
@___ (3 Batbline (mav also include
cooing, chuckling, cureling,
but no lalling or words)
(2) (1) Mewing or other throaty sounds only
(% No sounds
Teachzr's apparent enjoyment of activity 72
(5) Fnjoyed activity very much
(4) Enjoy.d activity
(3) Yeutral
(2) Nid not erjoy the activity much
(1) 7id not cnjov activity at all
Nistractions which occurred, if any 73
(7) .ilo distractions
(6) Another child intruded
(5)_ Child spit up or became ill
%) Anothcr adult walked nesrby attracting child's attention
(3) Tnvironmental disruptions (loud noises, firedrill, ectc.)
(2) Another adult entored, talked to child and/or teacher
(1) “ltiple distractions
Implementation of activity 74
(5) Accordine to instructions plus improvements
and variations
Ly Exactly according to instructions
(3) Approximated instructions feirly
(2) Somszwhat related to poals 2nd instructions

(1) *nrelated to e0als and instructions




1%.

14.

15.

17.

18,

Jata rfolumn

Child's relative oerformance of tast (i.e. Using your 75

oxp. ctationas for this child, at this timc, oa this task,

“orr 2id he do?)

(5)__ _CTomplot.ly un to cxn2ctation (or cven botter

thn oxpected)

(4) ___ Almost as well as could tc oxpeeted

(3) “aiv, all thines considcred

(2) Less than he should have dore

) ot 1t 2ll up to what Y2 should have been able to do

"%11d"'s 2bsolut.. nerformance of task (i.c. Vot takina 76

into naccount the child's abilitics, provious cxpericnce

or thz ~nnronriiturags of the tisk, how did he do?)

(5) ~id the task with complcte competence

(&) 711 the task well

) "id th: Task modaratcly

(2) id tha task inadcouately or in a rudimentary fashion

(1) Jid not do the task at all

Aopronriateness of this activity, for this child, now 17

(<) ‘iuch too difficult

(4) Too difficult

(3) Just about richt

(2) Tno nasv

(1) “fuch too casy

Veasurement 1 (C'ame) 12=15
mcan

Measurcment #2 (Ciamc) 16-19
mean

‘Mzasuromeat #3 (Mame) 20-23
mean

Total Tim-

bserver




TEACHER (R PARLXNT OPINION OF ACTIVIYY Form 3

Activity

Adult Participating

Are the directions easv to understand?=

Are the directions logical and easv to follow?

Were vou "comfortable'" with the activity?

Can you suggest any changes that would make this activitv more enjoyable for
either vou or the child?

Does this activityv suggest another to vou?

How do vou feel about dislike dislike it not sure like it like it
this activige? it a lot 2 little about it a little a lot

*Please "mark up" the original activitv shect in anv wav veu wish,




